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TROUBLESOME WORDS IN TEACHING ENGLISH

Liliana lonescu
UniversitategDvidiusConstara

Cuvinte problerain predarea limbii engleze (Rezumat)

Componenta principdl a oricarui curs de limla este vocabularul. Indiferent cat de
bine studentul Tnvd gramatica unei limbi stiine, indiferent cat de bineg&ianegte pronunia
limbii straine respective, comunicarea ntr-o lithistrading nu poate avea loc corespuiar
daaz studentul nu este capabil exprime Tn context diferitele Trrelesuri ale cuvintelor.

Cuvintele prezint dificultasi Tn scriere, la nivel fonologic, morfologig/sau sintactic.
De aceea, studiul de fadoreste si prezinte principalele erori intalnite de profesodmani
care predau limba englézca limhi a doua in ingamantul primarsi gimnazial. Scopul
principal al acestei lualri este prezentarea unor inforgiiaugor accesibile in vederea
corectirii eventualelor erori in special Tn ceea ce pgige,gramatica cuvantului’, aspectele
fonologice, gramaticale, semantigiesintactice la nivelul vocabularului limbii englezaspecte
importante in predarea acestei limbidte.

It is the experience of most language teacherglhieatingle, biggest component
of any language course is vocabulary. No matter weWthe student learns grammar,
no matter how successfully the sounds of the setaimgbage are mastered, without
words to express a wide range of meanings, commtioitin a second language just
cannot happen in a meaningful way.

Ease or difficulty in the learnability of vocabufais connected with the notion
of frequency, since the most words will probably desorbed and learnt simply
because they occur regularly. But words may be easljfficult for a variety of other
reasons, and may need special attention or fociegahing.

Words may present spelling difficulties. Even natspeakers of English have
difficulty remembering whether single or double sonants appear in words like
occurance, parallehndbeginning.

Words may present phonological difficulties, eitheecause they contain
awkard clusters of sound, such #wive, crisps,or because spelling interferes with
perception of what the sound is, asiarry which is regularly pronounced by learners
as if it rhymed withsorry. Such words may be effectively learned in all otlespects,
but pronunciation may remain a long-term difficulespecially where old habits are
ingrained.

The syntactic properties of words may often malanttdifficult. In English,
want presents fewer difficulties thawish; wantis followed by a variety of verb
patterns in that-clauses, as well as by the inNimit
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Words may be perceived as very close in meanintp&yearner, and therefore
difficult to separate one from anothétakeanddo or lend andborrow are notorious
in this respect in English.

Students keep writing and saying quite a few wootfesions which are
nevertheless entertaining or interesting, suchabstishmentfor abolishion, all goes
well instead ofaugurus well, blessing in the skystead ofblessing in disguiseor
copywriteinstead otopyright,to name only a few of them.

Children invent spellings eventually evidence dilletiters accompanying long
vowels, which indicate that they are beginningtteral to the pattern layer in English
spelling (e.g., TAEK fotakeand PLAYN forplang. This leads to the understanding
that spelling is not a strictly linear left-to-righnatch up of letters; some letters do not
themselves correspond to sound but instead provwidermation about the
pronunciation of other letters within the pattern.

With further development, spellings reveal closaremost vowel patterns in
single-syllable words, and errors on stressed Eg$aof polysyllabic words reflect
how these syllables would be spelled if they wénglse syllables (e.g., PARAIDING
for parading; errors also occur at the juncture of syllableg.( HAPEN forhappen
or STRIPPED forstriped. This type of spelling knowledge is characterizasl
syllable juncture.Other errors characteristic of this phase occuh Wie spelling of
the schwa or reduced vowel in unstressed syllgklgs, LOCLE forlocal, PILAT for
pilot).

There are several ways to think about error inimgiin light of what we know
about second language acquisition and what we latmwt how texts, context and the
writing process interact with one another. As mamgd, students writing in a second
language generally produce texts that contain mgrglegrees of grammatical and
rhetorical errors. In fact, depending on proficierevel, the more content-rich and
creative the text, the greater the possibility ¢hisrfor errors at the morpho-syntactic
level. These kinds of errors are especially comaumong L2 writers who have a lot
of ideas, but not enough language to express whay twant to say in a
comprehensible way.

Therefore, the present study focuses on the maiarserencountered by
Romanian teachers of English who teach Englishsecand language in primary and
secondary schools. Its main purposes are to pgoladrners with easy access to
information they need in order to correct theiroesrespecially in “word grammar”
and to look at what should be done about the vdaapwf a language like English
phonological, grammatical, semantic and syntadatiorg are involved, and to reflect
on how this can be applied in language learningteadhing.

Many words sound alike but mean different thingewlput into writing. The
examples given below will help students distingulstween some of the more
common words that sound alike:

Accept, Except
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accept= verb meaningo receiveor to agree
e.g. Heacceptedtheir present graciously.
except= preposition meaningll but, other than
e.g. Everyone went to the paexceptAlison.
Affect, Effect
affect = verb meaningp influence
e.g. Will lack of trainingffect your results?
effect = noun meaningesultor consequence
e.g. Will lack of training have affect on your exam results?
effect = verb meaningo bring about, to accomplish
e.g. Our efforthave effecteda major change in university policy.
Advise, Advice
advise= verb that mean® recommend, suggesir counsel
e.g. ladviseyou to drive carefully.
advice = noun that means apinion or recommendatiombout what could or should
be done:
e.g. I'd like to ask for yowrdvice on this matter.
Idea, Ideal
idea= noun meaning tnought, beliefor conceptiorheld in the mindor a general
notion or conception formed by generalization:
e.g. Tom had a brilliantdea - he'd go to the library to ask for help with his
papers!
ideal = noun meaningomethingdor someone that embodies perfectionan ultimate
objector endeavor
e.g. Jane was thideal for parents everywhere.
ideal = adjective meaningmbodying an ultimate standard of excellence ofgation
or thebest
e.g. Jane was adeal student.
Its, It's
its = possessive adjective (possesive form of thequnorit):
e.g. The crab had an unusual growthtsrshell.
it's = contraction foit is or it has(in a verb phrase):
e.g.It's still snowing;it's been snowing for one week. (Pronouns have
apostrophes only when two words are being shortertedne.)
Than, Then
Than is used: - in comparison statements: e.g. Helerthian 1.
- in statements of preference: e.g. | wouldeasiteeghan dance.
- to suggest quantities beyond aifipdcamount: e.g. Read motiean
the first paragraph.
Then means: - a time other than now:
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e.g. He was healthitren. She will start her new joten.
- next in time, space, atar
e.g. First we must finish our homewotkgn we can play.
- suggesting a logical conclusion:
e.g. If you've studied harthen the exam should be no problem.
Their, There, They're
Their = possessive pronoun: e.g. They tpatir dictionaries.
There = that place: e.g. My house is otkere. (This is a place word, and so it
contains the word here.)
They're = contraction fothey are e.g.They're having fun. (Pronouns have
apostrophes
only when two words are beingrtded into one.)
To, Too, Two
To = preposition, or first part of the infinitive forof a verb: e.g. They wetd the
beachto wim.
Too = very, also: e.g. | wa®o tired to continue. | was thirstygo.
Two = the number 2: e.gwo students missed the class.
Two, twelve, and between are all words relatedhéortumber 2, and all contain the
letterstw.
Too can mean also or can be an intensifier, andwight say that it contains an extra
o ("one too many")
We're, Where, Were
We're = contraction fowe are e.g.We're glad to help. (Pronouns have apostrophes
only
when two words are being shortenéa agme.)
Where = location: e.gWhere are you going? (This is a place word, and soritaios
the
word here.)
Were = a past tense form of the vdy& e.g. Theywere walking side by side.
Another problem encountered by our students ighenghe word is written in
one or two words, as in the following examples:
All ready/already
all ready: used as an adjective to express complete prepessd
already: an adverb expressing time
e.g. At last | wasll ready to go, but everyone hadready left.
All right/alright
all right : used as an adjective or adverb; older and marediospelling, more
common in
scientific & academic writing: e\yill she beall right on her own?
alright: Alternate spelling of all right; less frequent lmsed often in journalistic and
business
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publications, and especially commmofidtional dialogue:
e.g. He doealright in his job.

All together/altogether
all together: an adverb meaning consideredaashole, summed up

e.g.All together, there were thirty tourists at the museum.
altogether. an intensifying adverb meanimgholly, completely, entirely

e.g. His comment raises altogether different problem.
Anyone/any one
anyone a pronoun meaningny person at all

e.g.Anyone who can solve this problem deserves an award.
any one a paired adjective and noun meanéngpecific item in a groypsually used
with of:

e.g.Any one of those papers could be read.
Note: There are similar distinctions in meaningdeeryoneandevery one
Anyway/any way
anyway. an adverb meaninig any caser nonetheless

e.g. He objected, but she wamyway.
any way. a paired adjective and noun meanamy particular course, directigror
manner

e.g.-Any way we chose would lead to danger.
Awhile/a while
awhile: an adverb meanirfgr a short time some readers consider it nonstandard;
usually

needs no preposition: e.g. Won't you stapile?
a while: a paired article and noun meaniengeriod of timgusually used with for:
e.g. We talked foa while, and then we said good night.
Maybe/may be
maybe an adverb meaningerhaps e.g.Maybe we should wait until the rain stops.
may be a form of the verlbe e.g. Thisnay beyour only chance to pass the exam.
Given the studies that have investigated the efdé@xamining words in the

context of an active search for pattern, some @tneonclusions are strongly
suggested:
« Significant amounts of reading and writing areicaitif students are to advance in
spelling ability.
« For all children in the early years of schoolingyented spelling should be
encouraged. Once students begin to explore spahrgregular basis, they should be
encouraged to look for patterns; this reflectsithportance of the visual comparison
of words.
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« For most students an inductive or exploratory apginds appropriate; for severely
struggling spellers who are working at an apprderidevelopmental level, a more
deductive, systematic, and direct approach ofte@naterred.

There should be an emphasis on the interrelatedsfesgelling and phonics,
morphology, and vocabulary as students move fardh@ng in development. This
emphasis should include the explicit presentatioth @discussion of how morphology
or meaning is represented in the spelling system.
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